A workbook to develop the ability to detect bias: a study in connotation by Hancox, George M.
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1961
A workbook to develop the ability
to detect bias: a study in
connotation
Hancox, George M.
Boston University
https://hdl.handle.net/2144/25659
Boston University
iht!'SI S 
Jlonro;<.l G. ~ 
19 11/ 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
A WORKBOOK TO DEVELOP THE ABILITY TO DETECT BIAS: 
A STUDY IN CONNOTATI ON 
Submitted by 
George M. Hancox 
(A. B., Boston University, 1951) 
In Partial Fulfillment of Requirements for 
the Degree of Master of Education 
1961 
First Reader: Dr . Mary Agnella Gunn 
Professor of Education 
School of Education, Boston University 
Second Reader: Dr . Mary M. Jones 
Lecturer in Education 
School of Education, Boston University 
Professor of Education 
Salem State College 
ACKNOWLEDGEUENT 
The writer is indebted to Dr. M. Agnella Gunn 
for guidance and assistance throughout this project. 
TABLE OF CONTENTS 
CHAPTER PAGE 
I . 
II . 
III . 
IV. 
v. 
VI . 
IN'rRODUCTI ON • ••••••••••••••••.•••••••••• • •••• 
Pur"PO se • ••••••••••••••••••••••••••••••••• • 
Justification ••••••••••••••••••••••••••••• 
Scope and Limitations ••••••••••••••••••••• 
Definitions of Terms •••••••••••••••••••••• 
REVIE?/ OF RESEARCH••••••••••••••••••••••••••• 
WORKBOOK FOR DEVELOPING SKILLS IN 
DETECTING BIAS : A STUDY OF CONNOTATI ON ••••••• 
1 
1 
1 
5 
5 
7 
21 
Letter to the Teacher...................... 22 
Suggestions for Use•••••••••••••••••••••••• 25 
Letter t o the Studen t...................... 27 
Pro ject to Implement Skills in Detecting 
Bias.............................. . ........ 28 
Test for Detecting Bias in Writing......... 31 
Exercises .................................. 41 
SUGGESTIONS FOR FURTHER STUDY •••••••••••••••• 72 
SELECTED BI BLIOGRAPHY •••••••••••••••••••••••• 74 
APPENDIX ••••••••••••••••••••••••• •••••••••••• 80 
Key to Test. . . • . . • • • • . • . . . . . . . • . • • • • . . • • . • • 81 
Key to Exercises........................... 82 
- iv-
CHAPTER I 
INTRODUCTION 
Purpose .-- The purpose of this thesis is to construct 
a workbook to develop the ability of high- school students 
to detect bias in writing through the study of connotation . 
Justification. -- Mass communication today is 
inevitable . That mass media reach virtually everyone is 
pointed out in The English Language ~, which lists 
the many ways in which students and adults alike , as 
listeners , readers, and listener- viewers, are exposed to 
mass media and their many appeals .!/ 
How students respond to the appeals which reach them 
in so many ways depends in great measure upon how they 
respond to words . 1~Vords are constantly shaping our 
destiny" says Altick, " •••• because the use and misuse and 
abuse of words determine how people make up their minds . "£/ 
How students will make up their minds when they become 
adults is important to them and to their society. Their 
!(Commission on the English Curriculum, National Council of 
Teachers of English, The E~lish Language Arts , Appleton-
Century-Crofts , Inc .,~v ork, 1952, pp . 349- 50. 
g/Richard D. Altick, Preface to Critical Reading , Henry 
Holt and Company, Inc ., New~ork, 1946, p . xv. 
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decisions will have implications both political and 
economic . Altick emphasizes the political importance of 
language: 
"Since our democratic system of government is 
based on representation, and effective representation 
\ in turn depends on communication be~veen candidate 
and voter , it is clear that the success of our form 
of government hing~~ to a great extent upon the use 
made of language . "Y' 
In showing how language affects us economically, the 
same writer Vlarn.s us that , "Indolent, uncritical reading 
habits cost you money, and plenty of it," and adds , 
"The art of writing advertising copy is based upon the 
skillful, purposeful use of language: language that will 
subtly flatter, whet your interest, entice you to buy. "g/ 
The importance of one's response to mass media is 
emphasized also by Hayakawa, who says that "• •• • enormous 
powers for good or evil lie in the media of mass 
communication. " For this reason, he continues, systematic 
help is needed in " •••• interpreting and evaluating the 
verbally received communications that pour in on us from 
every side . "'§/ 
!/Ibid. , p • .:>..-vii . 
g/Ibid., P• xv. 
~S. I . Hayakawa, Language in Thought ~ Action, Harcourt, 
Brace , and Company, Nev1 York, 1 949 , p . iii . 
Providing this help is not easy, according to The 
English Languase ~~ because of the many complicating 
factors which interfere with good communication. Perhaps 
the most important of these factors , it continues, is the 
emotive power of language.!/ 
The emotive aspect of language is explained by Roberts : 
nsome words , because of past experiences vii th 
which they are associated, affect us very favorably or 
unfavorably. Thus we are likel~ to be prejudiced by 
the emotion the words arouse . ".@! 
Miller shows that an appeal to emotion is t he chief 
danger of propaganda: "It appeals to t he emotion, and 
decisions made under the stress of emotion often lead to 
disaster when the emotion crowds out cool , dispassionate 
thought . n~ 
The American Institute for Propaganda Analysis has 
identified seven devices used to influence our attitudes 
and actions . They are : 
1 . The Name Calling Device 
2. The Glittering Generality Device 
3 . The Transfer Device 
4 . The Testimonial Device 
!/The English Language Arts , QE_. ill•, p . 409 . 
g/Holland Roberts, et al., English for Social Living , 
McGraw- Hill Book ~mpany, New Yor~l943. 
~Clyde Miller , How to Detect ~Analyze Propaganda, 
The Town Hall,-rnc., 1939. 
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s. The Plain Folks Device 
6. The Card Stacking Device 
7 . The Band Wagon Device!/ 
Their effectiveness , Miller says, lies in the fact 
that , "In all these devices , our emotion is the stuf'f with 
which propagandists work. nY 
To help students recognize the emotive elements 
contained in the language of appeals , especially those 
carried by mass media of communication, is the purpose of 
this Workbook. The present work is based upon an assumption 
stated by Rapaport : nOnce we lmow why we do what we do , 
we become free either to continue doing it or to stop. "'§/ 
Once the student knows why he decides what he does , he 
is free either to stand by his choice or reject it. 
In short , students' decisions should be more valid if 
they are helped to discriminate between rational and 
non- rational appeals . 
"To develop such powers of discrimination," states 
~ English La.nguage ~~ uis the solenm duty of all 
teachers , and especially of the teachers of English."!/ 
This Workbook has been designed to help them perform this 
duty . 
y~., p . 27. 
Yill!!.· , p. 31 . 
2/Anatol Rapaport , quoted in Language , Meaning, and 
Maturit~, (editor: s . r . Hayakawa), Harper and Brothers , 
New Yor 1 1954, P• 293. 
y'The English Language Arts , £E• ill•, p . 410. 
Scope and Limitations .--
1 . The Workbook includes exercises to help students 
develop the ability to recognize (1) the denotative 
properties of words, (2) the connotative properties of 
words, and, by applying these abilities, (3) to recognize 
bias in writing. 
2. The Workbook is limited to developing skill 
primarily through the study of connotation; no attempt has 
been made to teach any of the other possible approaches to 
biased writing. (e . g.- "either- or" thinking, drawing 
inferences , generalizations , etc . ) 
3 . Although t he Workbook is intended for use with 
students on any high- school level , it was created with 
eleventh- grade students in mind. 
4 . The Workbook has not been fully tested in the 
classroom. 
Definitions of terms UBed in the Workbook.--
Symbol : Something which stands for something else . A 
symbol may be a sign , an object , or a word. For example , 
the swastika was the symbol of the Nazi Party and The Third 
Reich. The word "house" stands for a building intended 
for human habitation. 
Referent: The object , situation, or idea for which a 
word stands . For example, the referent of the word "table'' 
may be an article of furniture having a flat top and legs . 
5 
Denotation: The literal meaning of a word in terms of 
its referent . For example , the word ''propaganda" may 
denote language used to influence attitudes or behavior. 
The word f'Jnothertt may denote a female parent of a human or 
lower animal . 
Connotation : The emotive or affective association 
which a word may carry in addition to its denotation. This 
association usually reflects a favorable or unfavorable 
attitude toward the referent of the word. nPropaganda," 
for instance , now bears an unfavorable connotation, whereas 
''mother" usually carries a favorable connotation. 
Bias : A favorable or unfavorable attitude which 
prevents an unprejudiced consideration of a question. 
For example , a newspaper may report an incident objectively 
and impartially , or it may report the same incident with 
bias , thereby reflecting an attitude favorable or 
unfavorable tmvard those involved in the incident . 
6 
CHAPTER II 
RESEARCH CHAPT3R 
I . The relationship between language ~ democracy.--
In a democracy such as ours , where the ultimate power 
of decision rests in the hands of the individual , the 
importance of language cannot be underestimated. The 
course this country takes, for better or for worse , will 
be determined by the decisions of the individual . 
He will make his decisions in response to 'various 
stimuli . And today's world abounds with the stimuli of 
persuasion. "The chief agencies of political and 
cozmnercial persuasion, 11 says Al tick, ttare the so-called 
' mass media,' especially the big- circula t ion magazines and 
y' 
newspapers, and television . " These mass media carry 
the appeals which guide his decisions, and t hey do it 
mainly through the medium of language . 
It follows , then , that language, because of its 
influence on individuals , determines to a great extent 
the course of history in a democracy. 
1/Richard D. Altick, Preface to Critical Readin~ , Henry 
Holt and Company, Inc ., New-york, 1946, p . xv • 
II. ~ relationship between languabe ~ the individual 
in ~ democracy.--
For the past quarter century~ democracy has been forced 
into activel y defending the patterns of living inherent in 
a democratic society. The motive of self- preservation 
alone should dictate that education ought to be concerned 
with the individual , so important is he to the democratic 
process . In a chapter devot ed to the thesis that the 
secondary school should be a t raining ground for 
participation in a democratic society, Billett says : 
"Educators face no more vital question than this : How are 
men t o be induc t ed into the life indicated by democr acy?nY 
But it i s perhaps the altruistic concern for the 
indi vidual which sets democracy, in the Western sense of 
the word , apart from the political systems and philosoph_es 
of those with which it competes . Both of these concerns--
self- interest and altruism--are fundamental to the goals 
of American education as set forth in The English Language 
Arts : The individual shoul d be helped to : 
1 . cult ivate a satisfying and wholesome personal 
l ife . 
2. develop social sensitivity and effective 
participation in the life of the local 
community , the nation, and the wor~q. 
3 . prepare for vocation~l competence . EV 
1/Roy o. Bille t t , Fundamentals of Seconda£Y School Teaching, 
Houghton Mifflin Company, Boston , 1940, p . 35 . 
,g/Commission on the English Curriculum, national Council 
of Teachers of English , The English Language Arts , 
Appleton-Century-Crofts ,-r:nc ., ~ew York , 1952, pp . 6 and 7 . 
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It was in terms of the individual and his function in 
society that the N. C. T. E. Comnission on Curriculum 
elaborated upon these aios . The language arts should 
help American youth toward the following ob jectives :Y 
1 . Wholesome personal development 
2. Dynamic and worthwhile allegiances through 
heightened moral percepti on and a personal sense 
of values 
3 . Growing intellectual curiosity and capacity for 
critical thinking 
4 . Effective use of language in the daily affairs of 
life 
5 . Habitual and intelligent use of the mass modes of 
communication 
6. Growing personal interes ts and increasingly mature 
standards of enjoyment 
7 . Effective habits of work 
8 . Competent use of language and reading for vocational 
purposes 
9 . Social sensitivity and effective participation in 
the group life 
10. Faith in and allegiance to the basic values of a 
democratic society 
III . ~Responsibility of the languaGe arts teacher towards 
t he individual and de~ocracy !a terms of each other.--
Every teacher has the opportunity and responsibility of 
implementing t he three broad goals of education citr d above . 
Examination of the g oals of the language o.rts program, 
however , s hows that the language arts teacher has a special 
opportunity to help achieve these objectives, especially 
since language is directly involved in so many instances . 
For exa."ilple , the .following are especially pertinent to the 
preservation of democracy: 
1 . Dynamic , worthwhile and ethical allegiances 
2. Intelligent curiosity; critical thinking 
3. Intelligent and habitual use o.f mass media 
4 . Social sensitivi ty; group participation 
5. Faith in allegiance of democr atic principles 
!(English Langua0 e ~' ££. £!!. , pp. 41-54. 
9 
Each of these objectives either actively involves the making 
of decisions crucial to democratic processe~ , or serves as 
a basis upon which an individual decides . 
Significant also is the fact that these objectives are 
either directly concerned with the uses of language (2,3 , 4) 
or are influenced by language (1,4 , 5) . 
Teaching the individual the uses of language , t hen, 
is a direct responsibility of the language arts teacher in 
making the individual more effective in preserving that 
democracy. 
IV. The study 2f. lan3uage !!!_ ~ influence upon action.--
Tha t language is merely one means by which men 
communicate ideas , one to another , is an assumption which 
stood until early in this century . The study of semantics, 
which Walpole calls , "the study of the meaning of words , nY 
tended to dispel this assumption, demonstrating, among other 
things , that words not only communicate thought , but also 
influence it; not only report action, but also direct it. 
(Note the titles ~ Tyranny of Wordsgj and Words ~ What 
They~ to~·'§./) 
y'Hugh R. Walpole , ~ Nature £f. Words and £heir Meanings , 
W. W. Norton and Company, Inc ., New York'; 941 , p . 20. 
g/Stuart Chase , The *!§ann:y of Words, Harcourt , Brace and 
Company, New York, 958 . 
£/Catherine Minteer, Words and What ThNy Do to Ylu, Row , 
Peterson and Company, Wliire-P1ains, ew'"Yon, 953 . 
Originall y an academic , philosophic branch of study, 
semantics grew up in England. Chase reports!/that Lady 
Viola Welby was perhaps the founder of modern semantics . 
She was followed several years later by Bertrand Russell 
and Alfred North Vlhitehead , Chase continues, when they were 
forced , in their work , to deal with language and logic , 
as well as with mathematical symbols . 
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In 1933 Alfred Korzybski published Science and Sanity,g( 
which Chase calls "the bible of orthodox semanticists . nY 
This work , reports Hayakawa, presented "a new educational 
discipline , the purpose of which was to train people in 
'proper evaluation.' " Improper evaluation, he believed , 
stemmed from an evaluative r igidity which formed when 
"internalizing" of Aristotle's closed system of logic came 
about. Y 
Because the basic tenets of Korzybski 's theories 
are built on a refutation of Aristotle ' s logic , they are 
generally refer red to as being "non-Aristotelian" in 
nature . He called the new discipline "General Semantics , " 
and sought ways of applying this discipline to many areas 
!(stuart Chase , The Power of Words , Harcourt , Brace , and 
Company, New 'Y:'O'r'K, 1954,p. 131. 
g/Korzybski , Alfred , Science and Sanity : An Introduction 
into Non- Aristotelian Systems-and Genera! Semantics , 
~Science Press Printing Company, Lancaster , Pennsylvania , 
1933. 
£/Stuart Chase , QE• cit., P• 297. 
!(s. r . Hayakawa, Language , Meaning and Maturity, Harper 
and Brothers, New York, 1954, p . ~ 
, 
such as mathematical logic , physics, neurology, and various 
schools of psychology and psychiatry since Freud.!/ Chase 
interprets the discipline as an attempt to apply scientific 
principles to the heretofore inexact study of language: 
"If science attempts to find out how the universe works , 
semantics attempts to give ordinary talk some of the 
benefits of the new talk in science . It is the core of 
Korzybski 1 s work. " 
gj 
The success of Hitler's Ministry of Propaganda in the 
1930 ' s created an audience eager to understand what was 
happening to it. When , therefore , Chase ' s Tyranny of Words 
(1937) and Hayakawa 1 s Language in Action (1941) appeared, 
they became 1 according to Rapaport 1 "booming best sellers . It 
Bo th were r eadable and practicable applic~tions of 
Korzybski 1 s principles to the uses of language and its 
effects on people . Other men who saw the implications of 
general or applied semantics were Irving J . Lee and 
Wendell Johnson .~ 
v. The influences of general semantics upon education.--
The impact of general or applied semantics has been 
felt in many areas related to education. The counselling 
techniques of Rogers , for instance , depend pr~arily upon 
!(s . I . Hayakawa, 2£• £!!., p . 26. 
g/Stuart Chase, Q£. cit., p . 124. 
~Anatol Rapaport , ''What Is Semantics?'~ article in 
Language, t.1eaning and Uaturity, ~ cit., p . 4. 
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the rapport , or ease of communication, be~1een client and 
counsellor; through verbal classification, the client is 
helped to define , clarify, understand, and then , it is 
hoped , solve his own problems . A semantic approach paves 
the way for both the necessary rapport and subsequent 
understanding.!~ 
Wendell Johnson uses a semantic approach--a deeper 
understanding of language--to help individuals make better 
personal adjustment . His People in Quandaries , an approach 
to psychology through semantics , culminates with an account 
of the practical applications of semantics in helping 
stutterers .Y 
The discipline of semantics has been used widely as 
an approach to language in college courses also . Rapaport 
points out that the books by Hayakawa,~Lee ,!/ and 
Johnson§(have become standard college texts , and says 
further that "courses in ' general semantics' have cropped 
13 
up in colleges and universities , and even in high schools . n§/ 
!/Carl R. Rogers , Client- Centered Therapy, Houghton 
Mifflin, Boston, 1951 . 
g/Wendell Johnson, People in Quandaries: The Semantics 
of Personal Adjustment, Harper and Brothers, New York, 
1946. 
~s.r. Hayakawa, Langu~e in Thought and Action, 
Harcourt , Brace and ompany, l949. 
!/Irving J . Lee, Language Habits in Human Affairs, Harper 
and Brothers , New York, 1941. 
£/Wendell Johnson, 2£• cit. 
§/Language, Meaning !!nd i!aturi ty, Q.E.• ill•, p. 5. 
No instruments for measuring semantic skills are 
available , at present, possibly because the desired 
outcomes of semantic study are to such a large degree 
attitudes toward language, rather than specific , 
measurable skills . The Buros Fifth Mental Measurement 
Yearbook lists no such tests . Related materials consist 
of The Watson- Glaser Critical Thinking Appraisal , !/which 
attempts to isolate three separate reasoning processes 
and then measure each one , and The Evaluation Aptitude 
~,g(which includes a section in which biased or slanted 
language is introduced into syllogistic test ite~ . 
(Since possible previous exposure to formal logic is not 
considered by the authors, the reviewers take an extremely 
dim view of this test's usefulness .) E:ncouraging,however, 
is the fact that a test to measure skill in detecting 
bias is now in preparation by William Perry of the Boston 
University College of General Education. Its publication 
should meet with wide interest, since there seems to be 
such a dearth of materials in this area. 
VI . Influence of semantics upon secondary schools . --
In 1952, the Commission on Curriculum of the National 
Council of Teachers of English pointe~ out the importance 
of semantics to the language arts program. Stating that 
1/G.B. Watson and E. M. Glaser, The Watson- Glaser Critical 
Thinking Appraisal, World Book Company, Yonkers-on-
Hudson , New York , 1956. 
g/DeWitt E. Sell, Evaluation Aptitude Test , Psychometric 
Affiliates, Chicago , l952. 
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problems of semantics are involved in effective 
communication,!/the report recommends tha t students be 
made aware of the following semantic principles:g( 
1 . Multiple meanings of words 
2. Changes in meaning with time and place 
3 . Emotional aspects of language 
4 . The speaker's intent (as revealed by context) 
5 . Emotional loading 
The section concludes : "It is the job of teachers to make 
pupils think and to make them understand t hat what people 
think about the ideas words stand for is the measure of 
interpretation . "'§/ 
In the area of teacher preparation, also , the 
inf luence of semantics has been felt . Writers of language 
arts texts for teachers have recognized the importance of 
semantics . LaBrant , for instance , makes a strong case 
for exposing teachers to the semantic discipline .!/ 
Roberts sees semantics as (1) a means for developing 
pupils ' critical thinking abilities and (2) an aid to 
teachers in better understanding their pupils .§/Hook 
!/English Language Arts , 2.£• ill• 1 p. 406. 
g!~., pp. 409- 411 . 
~Ibid., P• 411 . 
!(Lou LaBrant, We Teach English , Harcourt Brace and 
Company, New York , l95l , P• 41 ff . 
§/Holland Roberts, et al ., English~ Social Living , 
McGraw- Hill Book Company, New York, 1943 , P• 317. 
advocates that propaganda analysis techniques be taught 
in high school,.!/ and advocates a "straight thinking'' 
approach to composition. E/ 
With such strong support , it was inevitable that the 
teaching of semantic concepts should work its way into 
the classroom. Semantics has traveled the familiar route 
from theory (Korzybski and Richards) to application (Chase 
and Hayakawa) to college teaching (Hayakawa, Johnson, Lee) 
to professional literature (Roberts, LaBrant , E. L. A.) , 
until at last it has reached the secondary school. One 
book has even been designed for the sole purpose of 
teaching semantics , as such, to junior high school 
students . '§/ 
In the main , however, the inroads of semantics on 
the high school level have been few, not working into 
standard texts until the middle 1950's . Prior to that 
time, semantics was taught largely on an experimental 
basis , with orig inal materials providing the centers of 
pupil experience . It is interesting to note that almost 
a decade separates Glicksberg' s article on 11Semantics in 
the Classroom''Y in the English Journal and the widespread 
1/J . N. Hook, The Teachin~ of Hi~h School ~lish, The 
Ronald Press-rrompany, ew-Yor , 1950, p . 9 . 
g/Ibid., p . 235 ff . 
ywords ~ What They Do to ~~ QE.. ill• 
ycharles I . Glicksberg, "Semantics in the Classroom," 
English Journal, (Oc tober , 1944) , 33:408-14. 
:16 
inclu.sion of semantics in language arts textbooks . 
On the secondary level , what semantic training exists 
appears mostly in language , conununication, or "gr ammar1' 
texts . Usually a few semantic concepts are introduced 
into a chapter Vlhich deals with words or "vocabulary" study; 
few books , however, devote as much as an entire chapter 
to semantics. 
For instance, ~ Art 2f Communicating,!/ a language 
text for twelfth grade , devotes an entire chapter to the 
effects of language on thought and action; and Tressler 
and Christ , in their English !a Action,E/include a chapter, 
"Studying Words in Action," which con tains several 
exercises . On the other hand, the series, ~English 
Language ,~by Bailey and others , includes but a single 
paragraph or brief section on semantics for each of the 
four grade levels in the series . 
The study of semantics involves many principles which 
may be learned by students . Which should be singled out 
for high school teaching? Thomas identified fifty-five 
separate concepts , seventy-five per cent of which he 
found ~portant to the teaching of English. These he 
!/Thomas Clark Pollock, et al ., The Art of Communicating , 
MacMillan Company, New-yorK', 1955 , --pp. 97-120. 
g(J.C. Tressler and Henry I . Christ , English ~ Action , 
D. C. Heath and Company, Boston , 1955 , pp. 111-1 26. 
£/Matilda Bailey , ~· .!1•, Our English Language, 
American Book Company, New York, 1957, p . 13 6. 
1.7 
grouped in five areas , admitting the existence of 
overlapping between areas:ll 
1 . Language and Symbolism 
2. Context 
3 . Metaphor 
4 . Abstraction 
5. The Uses of Language 
He rightly warns the teacher , however , that the teaching 
of semantics is not an end in itself: 
"The teacher who uses procedures to teach these 
concepts must keep clearly in mind that the basic aim 
of using them in secondary school English is not the 
understanding of principles stated in terms of 
semantics , but the furthering of widely accepted aims 
and outcomes in English, particularly t he abi lity to 
handle the Engl!~h language accurately, effectively, 
and honestly. " & 
This , then , is one purpose of teaching semantics in 
the secondary school: the furtherance of the aims of 
teaching the language arts . That semantics can help 
achieve the broader purposes of educati on and aid in 
making the individual a more effect ive member of a 
democratic society is shown in ~ English Language Arts 
in the Secondary School: 
nAbility to detect bias in po i nt of view, 
unsubstantiated generalizations , or inferences 
inadequately dravm is particularly important in a 
land where freedom of speech gives equal rights to 
!/Cleveland A. Thomas , "Semantic Concepts for Secondary 
School English," English Journal, (March, 19 60) , 
49:186-191 . 
g/~. , P • 191. 
:1 
the informed and to the uninformed, to the straight 
and to the crooked thinker, to the sincere and to 
the insincere . Critical examinatiqn of what is 
heard is vi tal in today' s world. ny 
1/Commission on the English Curriculum, National Council 
of Teachers of English, The En~lish Language Arts in the 
Secondary School, Appleton- Can ury- Crof ts, Inc;;-New ---
York, l956 , p . 229 . 
1.9 
Summary and Conclusions .--
Language , because of its effect on the individual , 
influences the course of history in a democratic society. 
The broad goals of education are concerned v1i th making 
the individual more efficient , not only to himself, but to 
his society. The goals of the language arts program 
inplement these broader goals of education. 
Semantics has developed, from being a study of meaning , 
into a ntudy of the influence of language upon action. 
Originating in England early in this century, the study 
of semantics was developed in th~s country by Korzybski . 
The resulting discipline , which he called "General 
Semantics , n was popularized by Chase and Hayakawa. 
Subsequently influencing the study in college courses of 
language , behavior and interpretation, the study of 
semantics is now appearing in secondary schools . 
In conclusion , the study of semantics has wo r th in 
the secondary school language arts program to the extent 
that it furthers the objectives of the language arts 
program and the broader goals of education, to benefit 
the individual, and through him, his society. 
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To the Teacher : 
In the past few years you have probably come across 
the terms "general semantics , " "applied semantics, 11 and 
"critical thinking. " The increasing use of these terms , 
especially in the professional literature, is symptomatic 
of a more extensive awareness of the following facts : 
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1 . Because of coast-to-coast radio and television , 
national magazines , and other mass media , it is 
now easier to influence great masses of people 
than ever before . 
2. The ttmeaning" of a word extends beyond its 
mere dictionary definition . 
3. Factors other than dictionary definitions 
are used extensively in appeals which come to 
us through t hese mass media. 
Hence the wide concern with meaning . 
Semantics , the study of meaning, was used by Korzybski!( 
to show the effect which language has on human affairs . 
The resulting discipline , which he called "General 
Semantics ," was popularized by Chaseg/ ( 1938) and HayakawaY 
(1941) in 11best- sellersn of those times . 
Since then, the effects of this discipline have been 
!(Alfred Korzybski , Science and Sanity : An Introduction 
to Non-Aristotelean Systems and Generar-semantics , The 
~ience Press Printing Company, Lancaster , Pennsylvania, 
1933 . 
g/stuart Chase , The Tfganny of Words , Harcourt , Brace and 
Company, New York, 938. 
ys.r. Hayakawa, Language in Thought and Action , Harcourt 
Brace and Company, New York, 1949. ---
felt more and more in the educational pattern of this 
country, Sauer, !/for instance , (after duly warning us 
against regarding semantics as a panacea) points out the 
growth of semantic training in high schools . Thomas ,g( 
in a book designed to help teachers of English bring 
semantics into the classroom, has drawn many of his 
excellent activities and applications from forty- one 
teachers who have used this approach. More than half of 
Altick's Preface to Critical Reading~is devoted to 
bringing the semantic approach to college students . 
There is wide support among those who influence the 
character of the English curriculum for inclusion of 
semantics on the secondary level . La Brant , ifDe Boer,§! 
Roberts ,§/ and The English Langu~e Arts ,1/for instance , 
all make strong cases for training students in semantics . 
!(Edwin H. Sauer, ~lish in the Secondary School, Holt , 
Rinehart and Wins on, 1\Te~., l96l, p. 121. 
g/Cleveland A. Thomas , Language Power for Youth, Appleton-
Century- Crofts, Inc., 1955. 
~Richard D. Altic~, Preface to Critical Reading, Henry 
Holt and Company, Inc., New-rork, 1946. 
!(Lou LaBrant , We Teach English, Harcourt , Brace and 
Company, 1951. 
§/John DeBoer et al., Teaching Secondary English, McGraw-
Hill Book Company, New York , 1951. 
§/Holland Roberts et al., ~lish for Social Living, 
McGraw-Hill Book Company, ew Yor'k; 1943. 
1/Commission on the English Curriculum, National Council of 
Teachers of English , ~ English Language Arts , Appleton-
Century- Crofts , Inc . , New York , 1952, pp . 349-50. 
Many approaches to introducing semantics in high 
school might have been taken; the present work uses but 
one : the study or connotation. 
Consistent with the purpose or this Workbook, (i.e.-
the recognition or bias) , the present writer notes that 
much biased material capable or being analyzed by other 
approaches (e.g .-propaganda- analysis methods; recognition 
or euphemisms, metaphors and abstractions) , yields to an 
approach which concentrates on the emotive qualities of 
words . 
These emotive qualities or words , as well as powers 
or reason , inrluence our decisions. This is especially 
true when those decisions are prompted by appeals or those 
who want us , in a non- critical way, to buy or believe . 
"To develop the power or discrimination between the 
ostensible and the hidden meaning is the solemn duty or 
all t~achers or English , " states The English Language 
Arts .!/ To help you develop this power is the purpose 
or this Workbook. 
!/Commission on the English Curriculum, National Council 
or Teachers or English, The English Lansuage Arts, 
Appleton- Century- Crorts, Inc ., New York, l952. p . 410. 
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Suggestions for use: 
1 . Recommended as background material for adding depth 
and perspective to the teacher's unders tandins are Stuart 
Chase's The Tyranny of \VordsY and s . r. Hayakawa's Language 
in Thought and Action. g/ The first is an introduction to 
semantic principles which is bo t h entertaining and 
comparatively easy; the second is a highly re adable 
presentation of semantic history and principles in which 
technical terminology is explained and profuse illustrations 
and applications are provided . 
2. Because the pupil will often find himself dealing with 
abstract concepts, it is recommended that the exercises 
be spread out over a considerable period of time, one week 
being allowed to intervene be~Ieen lessons . Thus, time 
will be provided for assimilation of the various concepts 
and for the teacher to point out and the pupil to find 
illustrations . and uses of the principles throughout 
the week . 
3 . Pupils , of course , will vary in their ability to detect 
bias . The units have been constructed in order of 
increasing difficulty. Progressing from the obvious to the 
subtle, they are designed not only to develop but to improve 
the detection of bias . 
ystuart Chase, ~ Tyranny of ~·lords, Harcourt, Brace and 
Company, New York , 1938. 
g/s .r . Ha.ya~{avm, Langua.ze in Thought ~ Action, Harcourt , 
Brace and Company, New York , 1949 . 
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4 . The Workbook has been designed as a self-teaching 
instrument. A minimal approach involves only the 
presentation of the exercises to the pupil . Implementation 
by means of applying the principles throughout the week 
should, of course , add to the effectiveness of the 
Workbook. 
5 . It is suggested that perhaps the most fruitful 
activity connected with this vrork will be class discussion 
of the items, especially of those which reflect a difference 
of opinion among students . 
6. Evaluation : Included as part of the Workbook is a test 
to measure skill in detecting bias in writing . It is 
recommended that it be given as a Pre-test before the 
presentation of the Workbook materials , and as a Follow- up 
or Progress Test afterwards . A comparison of scores 
should then aid the teacher in evaluating the growth in 
students• skill. 
7 . The success of this Workbook depends heavily upon the 
presentation given by the teacher. Extra care in 
motivating students in developing interest in this work, 
therefore , should gain better results . 
a. The writer will welcome reports , comments and 
criticisms . Please write to him at 293 Pond Street , Westwood , 
Massachusetts . 
To the Student: 
Imagine that your brother has a new girl friend. 
Everyone agrees that she is underweight. Brother says she 
is 11slenderfl" but his previous girl friend describes her 
as "skinny. ' Which description is more accurate? 
Both your brother and his 11ex", in their remarks, have 
indicated that this girl is underVIeight. Therefore, both 
are "correct't . But do they agree in their descriptions? 
Like coins, words may also have two sides--what they 
say to our minds ("underweight") , and what they say to our 
feelings (''skinny" or "slender") . How does the word 
"slender" make you feel about this girl? Is the picture 
created in your mina:MOre , or less flattering to her than 
when you think of her as "skinny"? 
Perhaps more important is what this knowledge about 
words reveals, not about the new girl friend , but about 
your brother and his former girlfriend. What do we 
learn about their respective feelings toward this girl? 
And how does each wish you to feel? 
When people (such as advertisers or office-seekers) 
want our sympathy, our votes, or our money, they often 
appeal to our feelings . If you distinguish between what 
these people are saying and what they want you to think, 
you will be helping yourself-ro-make more intellrgent 
decisions . 
If you think your way carefully through the exercises 
which follow, you will help train yourself to make better 
decisions--decisions which may influence the course of your 
entire life . 
27 
Project to Implement the Ability to Recognize Bias 
To the Teacher: The purpose of the following assignment 
is (1) to implement the learnings of the Workbook and (2) 
to provide application of the learnings in students• ovm 
experience . It should be regarded as a long- range 
assignment. given after Section 6 and submitted after 
the Workbook presentation , but before the Follow- up Test . 
A suggested procedure for letting students evaluate 
each other's work is as follows : 
1 . Groups of three or four will read and discuss 
projects of other students outside their own 
group . (The number of projects evaluated should 
equal the number of students in the group. ) 
2. Group reactions may be jotted down and 
affixed to the project being evaluated. 
3 . Each group will choose one project for reading 
to the ' entire class . 
4 . Criteria guiding evaluation should be : 
To the Student : 
a . Detectable presence of bias in each 
selection 
b . Interest of materials 
c. Additional criteria given as part of 
the assignment (see checklist which follows) 
Biased language which attempts to influence our 
decisions surrounds us . You perhaps have become more aware 
of it since you began these lessons . 
This assignment involves collecting some of these 
appeals . Keep your eyes and ears open for any use of 
language which tries to influence your decisions or opinions . 
Bring to class , on or be~ore the date your teacher 
tells you, ten examples o~ biased language . You may take 
them dovm, or bring in clippings from magazines or 
newspapers . Good sources are : 
1 . Newspapers 
a . News stories (Are they completely objective?) 
b . Editorials 
c . Columnists 
d . Sports pages 
e . Advertisements 
~. Reports of speeches (especially in The New 
York Times) 
2. Magazines 
a . Articles (~ind the controversial ones) 
b . Editorials 
c . Advertisements 
d . Ne\7s stories (See especially Time Magazine . ) 
3 . Radio and Television 
a . Commercials 
b . Discussions and Interviews 
c . Speeches 
~ter you have collected your materials, check your 
collection against the following standards : 
1 . Do I have no more than three selections from a 
single source? Have I given the source o~ each selection 
exactly? (Example: Boston Globe , June 6, 1960. ) 
2. Does each selection do two things : 
a . Communicate an idea (or seem to)? 
b . Attempt to influence the reader or listener 
by using connotative language? 
3. Are my clippings mounted neatly? Are they durable 
enough to be handled and read by several people without 
injury? 
Last of all, follow each of your selections with 
three brief statements : 
1 . Summarize what the writer says about the subject. 
2. State what the writer wants the reader to feel 
toward the subject. 
3 . List words which reveal his bias • 
• 
Test for Detecting Bias in Writing 
Below are some typical appeals for your sympathy or 
support . On the surface, they may seem to present facts . 
Your job is to tell how you think the v~iter wants you to 
feel about his subject. 
Contrast the following: 
A. In an outrageous money- grabbing performance today, 
state house politicos jacked up their already bloated 
budgets for "officen and "travel expenses." 
B. In a long-overdue move to remedy inequities 
between exorbitant operational costs and skimpy 
allowances for needed expenses, Capitol Hill solons 
today finally passed legislation which will increase 
the previous inadequate figure allowed. • 
Now l ook at this: 
c. The legislature today raised expense account 
allowances for senators and representatives . 
What does this last passage have in common with (A) 
and (B)? You can see that it is a "translation" of both 
statements into a factual , unemotional report. How do (A) 
and (B) differ? Not in the fac ts , but in the attitude 
toward the legislators 9 How does each selection make the 
reader feel toward these legislators? 
This test has been designed to see how well you can 
detect the bias (attitude for or against a subject) which 
the writer feels and which he wants you to f eel. 
Directions: After you have read each item, write the 
letter of the statement which seems the most accurate 
evaluation of that item. 
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1 . We have known Castro for the tyrannical dictator 
he is . His actions should now make it clear to 
everyone that Castro is nothing more than a decadent 
soldier who will sacrifice anything for his own power 
and glory. 
A. The writer approves of Castro's actions . 
B. The writer disapproves of Castro's actions . 
c. This is an objective report . 
2. The Jackson College sorority chapter, \Vhich 
has sacrificed its charter by pledging two Negro 
s tudents , has marked another milestone. A few 
fraternities have done that ; now a woman's student 
organization has followed their example . 
A. The writer feels the s orority deserves 
praise . 
B. The writer feels the sorority has made a 
foolish decision. 
c. The writer feels no bias toward this 
sorority. 
3. MAYOR SEEKS TO SPREAD COSTS TO LIGHTEN 
HO MEOWNERS t BURDENS . 
A. The writer supports the mayor. 
B. The writer opposes the mayor . 
c. This is an objective report . 
4. TED STAYS HOME FROM CRUCIAL ROAD TRIP 
BECAUSE OF TOOTHACHE . 
A. The wri t er feels that Ted should have gone . 
B. The writer feels that Ted should have 
stayed home . 
c. This is an objective report . 
5. This wardrobe holds up to 20 garments . Made of 
kraftboard. Framed with wood. Two doors , no center 
post. Automatic spring catch. 66x30x21. $12. 98. 
A. The writer wants you to feel that this 
is a bargain. 
B. The writer wants you to feel that the 
wardrobe is expensive but worth the price . 
c. This is an objective description of the 
wardrobe . 
6. A conservative to the finge r tips , Mr . Cain 
has , since he first assumed this job , proven 
himself a valiant defender of this nation's 
traditional concepts of justice . 
A. The writer approves of Mr . Cain. 
B. The writer disapproves of Mr. Cain. 
c. The writer is neutral toward Mr . Cain. 
7 . There isn ' t room at college now for the 
unprepared, the social- status seekers, and those 
who are not really interested in learning. 
A. The writer approves of the colleges . 
B. The writer disapproves of the colleges . 
C. The writer shows no bias either for or 
against colleges . 
8 . At best or at worst--whichever way you view 
it-- the outlook is that all Mr. Truman is 
accomplishing is to create a gloomy deadlock 
which would not bring about the nomination of the 
man he appears to favor. 
A. The writer approves of Mr. Truman's actions . 
B. The writer wants you to fee l sorry for Mr . 
Tr1m1an. 
c. The writer disapproves of Mr . Truman 's 
actions . 
D. The writer shows no bias toward Mr . Truman. 
9 . As chairman of the Anti• crime Commission, Mr . 
~~tnam has been the target of a great deal of 
adverse criticism from other legislators . 
A. The writer feels that 1~ . Putnam is to be 
praised as a crime fighter . 
B. The writer feels that the criticism is 
not justified. 
c. The writer disapproves of Mr . Putnam 
because he has been criticized. 
D. This is an objective report . 
10. Faubus played on the voters' pocketbooks, 
hogged credit in hour- long harangues for 
everything from widows' pensions to new factories 
to higher teachers' pay. 
A. The writer approves of Faubus' support 
of widows ' pensions and teachers' pay. 
B. The writer disapproves of Faubus ' 
support of widows' pensions and teachers' 
pay. 
c. The \~iter disapproves of Faubus' methods 
of persuasion. 
D. The writer shows no bias toward or against 
Faubus . 
11 . The present day "Pseudo-liberalu or "liberal 
of the left" or "state-liberal" believes in a 
strong , powerful , centralized government . In 
other words , he believes in socialism, in which 
the government regulates and controls the 
production and distribution of goods . 
A. The writer approves of the liberals' belief 
in a strong , centralized government . 
B. The writer approves of socialism. 
c. The writer disapproves of liberals' beliefs . 
D. The v~iter gives an objective definition 
of liberals' beliefs . 
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12. u.s .s. CONSTELLATION, TOWED FROM HUB, ROTS IN 
BALTII\'IORE . 
A. The writer feels that Boston is fortunate 
to be rid of the ship. 
B. The writer feels sympathy for Baltimore . 
c. The writer is indignant about the fate of 
the ship. 
D. This is an impartial report . 
13. Stephan Vincekovic , an 18- year old Yugoslav, 
reached Wuerzburg today on the rods of the Adria 
Express after a jolting 20- hour train ride from 
his Communist- ruled homeland. Tired and g rimy, 
he told police he fled Yugoslavia to avoid the 
draft . He was sent to the nearby Valka refugee 
camp. 
A. The write r disapproves of the youth 
because he is a draft-dodger . 
B. The writer is indignant because the 
youth was sent to a refugee camp . 
c. The writer shows an anti- Communist bi as . 
D. This is an objective report . 
14. "Similar ly, t hese iron men meet the bar ehanded 
natives VIi th tanks . '' 
A. The writer ridicules the weakness of t he 
natives . 
B. The writer s ympat hi zes with the n ative s . 
c. The writer disapp roves of t he natives' 
uprising . 
D. The writer shows no bias toward either 
side . 
15. Muller broke with Hitler, when the break meant 
imprisonment and a concentration camp . And he 
came back with a new career when, already over 70, 
he had been stripped of his personal fortune and 
been through the ordeal of the Nurenberg trials . 
A. The writer app roves of ~.IJ:uller . 
B. The writer is biased against Euller 
because of his association with Hitler. 
c. The writer is biased against Muller 
because he was tried at Nurenberg as a 
war criminal. 
D. The writer shows no bias toward Muller. 
16. And in his acceptance speech, Candidate Kennedy 
swiped at Vice President Nixon's record with a 
vicious perversion of Abraham Lincoln, and scoffed 
at President Eisenhower for opening "his career by 
going to Korea (and concluding) it by staying away 
from Japan" . 
A. The writer is biased against Eisenhower. 
B. The writer is biased against Kennedy. 
c. The writer is biased against Nixon . 
D. The writer is in favor of Kennedy . 
E. The writer is in favor of no one; this 
is an objective report . 
')6 
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17. A "wildcat" strike which threatened to delay 
construction of the nation's second Texas Tower 
ended today as day shift workers responded to 
company and union pleas to return. 
A. The writer if bi ased in favor of t he 
workers because of their willingness 
to cooperate . 
B. The ·writer is biased a gainst the company 
and union . 
c. The writer is biased against t he day shift 
workers . 
D. The writer is presenting an unbiased 
account. 
18. GENE CONNORS' ANXIETY TO PULL OFF DOUBLE PLAY 
LED TO ERROR IN NINTH. 
A. The writer feels that Connors should be 
blamed for the error. 
B. The writer feels that Connors should be 
excused for the error. 
c. The writer feels that the error was not 
Connors' fault. 
D. The writer shows no bias, either for or 
against Connors . 
19 . There is former Re~resentative Franklin D. 
Roosevelt Jr., (D-N. Y. }, whose law firm dragged 
down $89 1 999 from Spain and recently another 
heavy payoff of around $75,000 from the Dominican 
Republic. 
A. The writer is biased in favor of Roosevelt. 
B. The writer implies that Roosevelt's firm 
is unpatriotic . 
c. The writer implies that the fees were earned 
dishonestly. 
D. The writer shows no bias . 
20. TUNNEL SALE HOLDS DO\~~ HUB TAX BOOST TO $8. 90. 
Boston's tax rate of $78. 70--a new record 
and an increase of ~8 . 90 over last year--is 
expected to be 'formally announced today or 
tomorrow by the mayor . 
Increased operating expenses--mainly salaries 
in the school, county and city departments--are 
responsible for the higher tax, the mayor said. 
A. The writer is biased in favor of the mayor. 
B. The writer is biased against the mayor because 
of the rising tax r ate . 
c. The writer is biased against the mayor for 
putting the blame on someone else . 
D. The writer shows no bias toward the mayor. 
21. Vlith that , Lyndon Johnson was off again for a 
busy weekend of campaigning at political rallies in 
Tennessee and Iowa. His irreverent parting shot as 
he left the Kennedys : "It 1 s just like that old Baptist 
hymn, 'Where He Leads Me , I Will Follow'." 
A. The writer approves of Johnson because of his 
energy. 
B. The writer approves of Johnson as a 
religious man. 
c. The writer shows bias against Johnson . 
D. The writer reports Johnson's activities 
without bias . 
22. Daughter Margaret may have summed up the reason 
for Harry S. Truman ' s decision to break this 
Democratic Convention apart and scatter- -perhaps 
beyond future re- herding- - the faithful of the New 
and Fair Deal s . 
''You lmow, " she remarked to a small group of 
intimates just after her father threw his strength 
t o Gov. Averell Harriman
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nGov. Stevenson treated 
Daddy real mean in 1952. ' 
A. The writer is biased in favor of Harry s . 
Truman . 
B. The writer is biased in favor of Margaret . 
C. The writer is biased against Margaret . 
D. The writer reports Margaret's comments 
objectively. 
23. While their husbands were hurrying around 
Chicago at top pol itical speed attending to 
sterner G. O. P. Convention affairs , the wives of 
eleven Republican bigwigs , plus the daughter of a 
twelfth, climbed into fancy period gowns for a 
"Great Ladies " lunch at the Conrad Hilton Hotel . 
A. The writer is biased against Republicans . 
B. The writer is biased against the behavior 
Republican women. 
of 
c. The writer is biased against the Republican 
men. 
D. The writer presents an unbiased report . 
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24. The British government has thought it necessary 
to take certain precautionary measures of a military 
nature . These measures include the movement from 
this country of certain naval , army and air force 
units and the recall of certain ••• reserves. Their 
object is to strengthen our position in the eastern 
Mediterranean and our ability to deal with any 
situation which may arise . 
A. The report puts the British in a good light. 
B. The report puts the British in a bad light. 
c. The report regrets that the British must 
act in this way. 
D. The writer reports the British measures 
objectively. 
25. Last week F. B. I . agents moved through Fayette 
County, trying to determine whether the Negroes ' 
constitutional rights have been violated. The 
white folks pshawed all that talk of boycotts and 
blacklists . But the Negroes, using their own 
underground network of maids and cooks, secured 
two lists that are secretly circulating among 
white businessmen : one names 325 registered Negro 
voters in the county and singles out ten who are 
said to be "troublemakers n; another lists 70 new 
voters who registered last June, segregated the 25 
Negroes among them. 
A. The writer favors the Negroes' actions . 
B. The writer condemns the Negroes as 
troublemakers . 
c. The writer disapproves of the Negroes• 
tactics . 
D. The writer presents an unbiased account. 
4.0 
Section l 
Desired understanding : 
1 . A symbol is a sign representing something else . 
2. Words are symbols : they have meaning only to 
the extent that they stand for something. 
To the student : 
Examine the follo~ing list. Think of the meaning each 
item has for you. 
l . ~ 
2. 0 
3 . $ 
4 . H2o 
5 . -:. • 
6 . etc . 
7 . i 
a. water 
9 . teacher 
10. (Write your name here ) 
11. Write the symbol used to designate the Nazi 
Party in Germany before and during World 
War II . 
12. Write the symbol which represents the 
highest level of performance achieved in 
any school subject . 
13. Write the symbol which tells you to begin 
a new paragraph in your writing. 
14. write the symbol which stands for any two-
legged, winged , feathered creature . 
15. Write the symbol which stands for the 
person who gave you this exercise. 
1 . Which items represent ideas? Numbers: 
2. Which items give instructions? Numbers: 
3 . Which items refer to some thing concre te - an object, 
substance or person? Numbers: 
4 . What do all these items have in common with one 
another? They all: 
------------------------------------
5. Of what use is each of the above items? (Be careful1 
Can you hear No . 7? Drink No . 8? Talk with No. 9?) 
Each item is useful only to the extent that it -
'1.2 
Section 2 
Desired understanding: 
1 . Words are not things or ideas . 
2. Words may be confused with things or ideas . 
3 . Synonyms may be alike in that they show a common 
referent , yet differ in the attitude which accompanies 
them. 
To the student : 
"Words are symbols; they aren't the things they stand 
for . n This idea, you might well say, is obvious to a first 
grader. But yet , do people behave as if words ~ more 
than just symbols? Look at the following pairs of words: 
1. cobbler, shoe repairman 
2. mortician , undertaker 
3. custodian, janitor 
4 . salesman, sales representative 
5. realtor, real-estate agent 
6. house wrecker , demolition engineer 
7. foot- doctor , chiropodist 
8 . route salesman, milkman 
Each pair of words refers to a person with a 
particular job . The job can be defined in terms which 
describe the useful function the person performs . If each 
single word in the pair stands for the same job as its 
mate does , what difference does it make which name is used? 
Which terms are preferred by the people who fill these 
jobs? Underline the preferred terms . 
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Examine the preferred terms . \Vhat is there about the 
preferred terms which makes them preferable to the others? 
Write your conclusions: 
These words are generally regarded as synonyms . What 
does this list show us about the nature of synonyms? Two 
words may be alike in that they ____________________________ _ 
The smne two words may be different in that they __________ _ 
Section 3 
Desired understandings: 
Symbols are useful , efficient, economical ways of 
communication. 
To the student: 
In the previous exercises , we noted that: 
1 . Symbols stand for things or ideas. 
2. Words are symbols . 
3 . A word (or any other symbol) is important 
only to the extent that it stands for 
something. 
Now look at the items below. 
1 • ..&£= 5 
-4 
2. A2 = B2 + C2 
3 . NH3 + H20 ? NH4 oH t950 1960 
4 • UNEMPLOYED TI~ U. S . : GG 
s. 1$! J J J I J. l J 
6. Waitl 
7. Today is hot . 
s. This desk is heavy. 
9 . Physics is a difficult subject. 
10. Communists should be jailed or deported. 
You have already not ~ced that all of the items contain 
symbols . What else do they have in common? 
1 . They all 
------------------------------------------------
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2. Which items can not be "translated 11 into word symbols? 
Numbers: __________________________ _ 
3 . Vfr.dch, if any, can be stated in a more economical way? 
Numbers: __________________________ _ 
4 . "Translate" items 1 to 4 into v1ord symbols: 
1·--------------------------------------------------------
2·--------------------------------------------------------
3·--------------------------------------------------------
4·--------------------------------------------------------
s. What advantage does your version have? 
6. \Vhat advantage does the original version have? 
7 . Which of the following statements do you feel you can 
now accept? Write "yes" or nno" after each sentence . 
1 . Symbols stand for things, people , or ideas . 
2. Symbols always give instructions . 
3 . Symbols are useless unless they stand for 
something. 
4 . Words and symbols are always two different 
things . 
s. Words have no value unless t hey stand for 
something . 
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6. Symbols may be combined to communicate a 
statement. 
7 . The only function of a symbol is to stand 
for a thing , a person , or an idea. 
To the student : By now you are probably thinking several 
things : 
1 . "I knew many of these ideas before . n 
2. "Words are perhaps a little different from what I 
thought they were . " 
3 . "So what?" 
If you take another look at question No . 7 above , your 
last thought is partially answered. Words do have another 
job besides standing for something. But to know what this 
other job is , isn•t always easy. To understand it, you 
first have to be able to decide upon the ~ which the 
word stands for (or rtsymbolizes . '') The nex t step -
recognizing this other job which words do - you will meet 
in future lessons . 
Section 4 
Desired understanding: 
1 . The idea or thing a word symbolizes is called its 
referent . 
2. Words with vague, false , or non- existent refer ents 
are often used to sway our opinions and create a 
non- thinking attitude . 
To the student: 
In the previous exercise we examined different names 
for the same jobs . (Or should it be "position"? Or even 
ttprofession"?} Whatever the title, the job remains the 
same. Each word shares a common idea with the other word 
in the pair. 
The idea or thing a word-symbol refers ~ is called 
the word's referent . Synonyms may be defined as two or 
more words which share a common referent . "Plump," nfat," 
"obese , " and 11stouttt share the common idea that the per son 
described is ove~Yeight; t hat he or she has more weight 
t han a person of his general build usually has . 
Some words have a referent which leaves little chance 
for confusion. When you say "my room" or 11 this earn or 
"that religion" or "your home , '' the other person has an 
accurate idea of what you mean. But what happens when you 
speak of ttdemocracy" or "the Chinese n or "devotion"? 
Some of the words in the statements below have a 
fairly clear referent; some have a vague or non-existent 
referent . See if you can tell the difference . Circle 
each word with a referent which is vague or non-existent . 
It will help if you ask yourself this question: 'tif I 
use this word in this way will another person think of ~ 
referent?" 
1 . Winston Churchill led England through the darkest 
days of World War II. 
2 . Southerners are hospitable. 
3. The foundation of our country's greatness is the 
American~· 
4 . · Billy Harrison lives in this house . 
5. We must protect American motherhood1 
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6. The reactionary policies of the Republican 
administration , if continued, will cause another 
recession. 
7. This newspaper will continue to expose any public 
"servant" who displays any such communistic 
leanings . 
s. Blind acceptance of authority , in matters of 
interpreting the world around us , continued for 
centuries , until it was replaced by scientific 
investigation. 
9 . Scientific evidence shows that ti~is aspirin will 
never upset your stomach. 
10. Authorities agree upon the value of daily exercise . 
11. Africa for the Africans l 
12. The African delegations unanimously supported 
Nasser fs position. 
13. The Republican Party is the party of ~ 
enterprise . 
14 . The Democrats will bring on a welfare state. 
15. Studying economics will help you understand world 
affairs . 
16. The strike was caused by economics; we are 
blameless . 
17. The str ike was caused by the workers ' 20!- an- hour 
wage demand. 
18. Medical science has proved the worth of floridation. 
19. No car on the market today can approach the Ford 
for value . 
20. The value of his college training became evident 
when he worked in India. 
Now look at the circled words and see the job each one 
does in the statement involved. If the word- symbol has no 
clear referent , is the writer trying to communicate an idea? 
Or is he communicating a feeling or attitude toward his 
subject? Is it more important to him what you think? Or 
what you feel if you don't stop to think? 
Learning to recognize a referent as vague, or exact, 
or somewhere in between, will not only make you a more 
discriminating reader and listener and thinker; it will 
also make your ovm speech and writing more exact . Try it 
out: 
Write three sentences containing a vague or non-
existent referent. Then , either: 
1 . Exchange your sentences with another student, 
and rewrite his sentences so that no confusion is 
possible in understanding, or: 
2. Rewrite your own sentences, accomplishing the 
same purpose . 
The following words may suggest ideas for sentences: 
Americanism free speech wealth education 
religion utypicaln sophomore literature 
democracy big business modern art 
1·------------------------------------------------------------
2 ·----------------~------------------------------------------
3·------------------~----------------------------------------
1·------------------------------------------------------------
2·------------------------------------------------------------
3·------------------------------------------------
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Section 5 
Desired understanding : 
1 . Word- symbols, besides standing for ideas and things, 
often carry an additional load of feelings . 
2. These feelings may be positive, negative , or neutral . 
To the student : 
Some of the words in the previous lesson lacked a 
referent about which t\"'O people might easily agree . If 
these words influence us at all, they do so through the 
feelin~ that they communicate , rather than by the ~ 
they carry. 
Some words , moreover , may po.ssess clear referents , but 
yet vary greatly in meaning from their so-called "synonyms". 
A mon, for instance , might be described as nnotorious" or 
"famous tt • Both t erms s hare the same referent, the quality 
of being well known. But would the person described be 
equally pleased by either term? Of course not. The 
feeling or attitude which each word carries is different ~ 
in each case . And a feeling is seldom, if ever , neutral: 
either we feel for something or against it. Our feelings 
may be positive ~negative. 
In the following list, try to identify your feeling 
toward a person who might be described by each word. If 
the YIOrd produces a favorable feeling , mark it "+n. If 
it produces an unfavorable feeling , mark it "-u. If it 
fails to produce a reaction , mark it 110 " . 
1 . vivacious 
2. stubborn 
3 . stuffy 
5 :1 
4 . "squarett 
5. hard- working 
6 . energetic 
7 . anti- social 
s. feeble 
9 . patriotic 
10. generous 
11. witty 
12. spendthrift 
13. tall 
14. sarcastic 
15. gloomy 
Now look at the following words: 
1 . veteran - ex- army private 
2. demagogue - orator 
3. police officer - cop 
4. nigger - Negro 
5 . begged - requested 
6. crazy - mentally disturbed 
7. frank - tactless 
s. liquidated - murdered 
9 . antiques - old second- hand furniture 
10. steal - "borrow" 
Your feelings probably differ about each word in any 
given pair; one word will cause a more favorable or 
unfavorable reaction than the other. Circle the word 
carrying the more favorable (or less unfavorable) 
reaction. 
It is possible to form a sentence in which any of the 
preceding words may be used interchangeably with its mate 
and still communicate the same idea. Try it. Write three 
pairs of sentences . ----
1---------------------------~------------------------------
2·--------------------------------------~------------------
3·----------------------------------------------------------
Note the change in attitude which exists between the 
sentences in each pair. \Vhat difference does your choice 
of words make? Describe this difference in a brief 
sentence: 
This effect, as you see , is not hard to achieve . How 
others use this effect in writing to influence our attitudes 
we shall see in the following lesson. 
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Section 6 
Desired understanding : 
1 . Word- symbols often carry an additional load of 
feeling , usually positive or negative . ("+" or 
tt ") 
- . 
2 . The use of a "+tt or a n_ tt word can change the 
intention of a statement. 
To the student : 
If you wish to communicate an idea, you will choose 
a word- symbol wi t h a referent v1hich comes closest to your 
idea. If , however , you wi sh to communicate your attitude 
toward the idea, you will choose a word- symbol that 
contains that attitude already "built- in. u (Is your friend , 
who is slower to spend money than you are , a "tightwad"? 
Or is he more "thrifty" than you? ) 
Advertisers and political speakers use this method 
all the time . Is the new foreign car advertised as "cheap" 
or "inexpensive"? Is the candidate described as "true 
patriotn or a Hflag waver"? 
Try your hand at analyzing this type of writing. 
Circle the choice at the right which will place the 
subject in the ~ favorable light. 
1 . The candidate grew up in a small farming 
community, where he attended the usual 
schoolhouse . 
-
2. Faced with encirclement, the army 
accomplished an orderly ___ • 
3 . Cottage for rent : seaside Cape Cod type ; 
garden, unexcelled vien , ___ location . 
hick 
rural 
withdrawal 
retreat 
secluded 
lonesome 
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4. Refusing to change his lone dissenting 
5. 
6 . 
vote, the ~1elfth juror remained ___ • 
The candidate was born in England,from 
where, because of hard times, he _ to 
America. 
The newspaper claimed that the candidate 
had cleared half a million dollars on the 
• 
-
7. A of angry students demonstrated 
baneath the ambassador's balcony. 
8 . Whenever Margaret took charge of the 
nursery, complete ___ resulted. 
pigheaded 
firm 
emigrated 
ran off 
transaction 
deal 
crowd 
mob 
confusion 
bedlam 
9 . All material must be by the police agent edited 
before it can be published. censored 
10. This section of the store is reserved for 
creations designed for our ___ customers. 
fat 
stout 
Now place the subject in the less favorable light. 
11 . Appearing at rallies from one side of tovm henchmen 
to the other were the mayor and his two_.assistants 
12. Because of the new air base, ranchers were surrender 
asked to ___ their oil rights to the land. relinquish 
13. The detectives followed the suspect to 
his_in the suburbs . 
14. Due to the prime minister's policies of 
, the Russians seemed much more 
agreeable last month. 
15. Joan came dovmstairs, of her mother's 
most expensive perfl.Une:-
16. The dictator's~leas to the peasants 
made them forget their poverty. 
17. The senator's persistent has challenged 
the treasurer's honesty and integrity. 
18 . The house detective was accused of 
the salesman's hotel room. 
home 
lair 
compromise 
appeasement 
smelling 
reeking 
fervent 
fanatic 
snooping 
probing 
ransacking 
searching 
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19 . The candidate's remark that he felt 
able to fill theoffice were repeated 
in the press . 
20. If that party is elected, you can be 
sure that hundreds of competent civil 
servants will be ___ • 
self-confident 
conceited 
purged 
removed 
You have seen how a single word can influence our 
attitudes for or against a person or thing or idea. 
Perhaps now you will notice more often this way of using 
language . 
At this point , your teacher is go ing to tell you how 
you can go about finding examples of this use of language . 
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Section 7 
Desired understanding : 
1 . The feeling associated v1i th a word is called 
"connotation. " 
2. Re cognition of connotative language helps identify 
the writer's bias . 
To the student: 
We have seen that a word symbol, besides having a 
referent, may also carry a positive or negative ttcharge . " 
Two terms are widely used to describe this difference . 
The~ contained in a word-symbol is called the word ' s 
denotation. (A word denotes a rational , unemotional , 
~· ) On the other hand, the feeling carried by a word 
is called its connotation. (A word connotes an emotion , 
an attitude, a feeling . ) 
In the previous lesson, we saw that a change in the 
connotation of a word can change the intention of the 
entire statement , even though the denotation of t he two 
words remains much the same . 
In the following statements you will find similar 
situations . This time , however , decide for yourself 
which words , because of their connotation, reveal the 
writers ' bias . 
Show this bias , or attitude , by circling the "+u or 
"-" · Then write the single ~ or phrase which reveals 
this bias . 
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1 . The Chinese , unlike the Russians, who are willing to 
go more slowly, want world- wide Communism f~st , and by 
brute force . 
Attitude toward Chinese? + 
Words which reveals bias? 
2. Addressing the assembled party faithful , Senator 
Green ranted ~or 54 minutes against the perils o~ 
another Democratic administration. 
Attitude toward Senator Green? + 
Words which reveals bias? 
3 . The proposal to limit irresponsibi lity in teen- age 
driving by raising the license age to 18 deserves 
care~ul consideration. 
Attitude toward proposed law? + 
Words which reveals bias? 
4 . The driver of the death car stepped unharmed ~rom the 
crash which killed two o~ his companions . "I didn't mean 
it , " he whimpered . ni didn't me an it . n 
Attitude toward driver? + 
Words which reveals bias? 
5. The President's choice of Ambassador to the United 
Nations is Adlai Stevenson , ~or.mer Governor o~ Illinois, 
~ormer Presidential candidate, and a divorcl. 
Attitude toward President's 
appointment? 
Words which reveals bias? 
+ 
6. In an attempt to change conditions in Portugal's vast 
African territory of Angola, Dr . Salazar has begun to move 
toward re~or.m in his colonial administration. 
Attitude toward Dr. Salazar? + 
Words which reveals bi as? 
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7 . In an attempt to improve the conditions in Portugal's 
vast African territory of Angola, Dr. Oliviera Salazar, 
the dictator at Lisbon, has begun to move toward reform 
in his colonial administration. 
Attitude toward Dr. Salazar? + 
Words which reveals bias? 
8. Ever since the Democrats have been at the helm, 
Massachusetts has had to cope with a considerabl e deficit. 
The proposed state lottery should wipe out that deficit 
in short order. 
Attitude toward lottery? 
Words which reveals bias? 
+ 
9 . Since the Democratic Party has been running things, 
Massachusetts has been saddled \Vi th a backbreaking 
deficit . And now it is proposed that state wide legalized 
gambling will remedy the situation. 
Attitude toward lottery? 
Words which reveals bias? 
+ 
10. Judging by the first returns from early tovm mee tings, 
the long fight of women teache~s to attain equality with 
men in salary schedules has made marked progres s . 
Attitude t0\7ard women teachers' 
attempt? + 
Words which reveals bias? 
11. The Attorney General said that he is "convinced that 
the barbarous death penalty will be on the books for many 
a year to come . 11 
Attorney General's attitude toward 
death penalty? + 
Words \7hich reveals bias? 
1 2. President Kennedy will annotmce his Peace Corps in a 
few days . 
This project has been whipped up for presentation a t 
that time , and will be directed by Sargen t Shriver of 
Chicago . 
Attitude toward Peace Corps? + 
Words which reveals bias? 
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13. The Peace Corps , inaugurated by the President early 
in his term, is intended to help Africans help themselves 
achieve a better society. 
Attitude toward Peace Corps? + 
Words which reveals bias? 
14. After a busy we ek, the President went into hibernation 
for a long weekend at Palm Beach. 
Attitude toward President? + 
Words which reveals bias ? 
15. After a strenuous week , the President spent the long 
weekend at Palm Beach. 
Attitude toward President? + 
Words which reveals bias? 
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Section 8 
Desired understanding : 
1. Biased writing orten contains connotative language. 
2. Use or connotative language can produce bi ased 
writing . 
To the Student: 
In the previous exercise, we saw that the use of words 
with "+'' or "-" connotations could inrluence t he attitude 
of the reader toward the entire subject of the sentence. 
Recognizing bias will be easier for you if you try using 
words in this way yourself. 
1. Choose three sentences from the previous exercise in which 
the bias is ravorable or "+" toward the subject. Rewrite 
them so that the attitude or the writer becomes less 
ravorable than in the original. (The easiest way to do 
this is to substitute "-'' words ror "+" words.) 
1----------------------------------------------------------
2·---------------------------------------------------------
3·---------------------------------------------------------
2. Choose three n_ n sentences. Make t hem ~ ravorable 
to the subject. 
1----------------------------------------------------------
2·---------------------------------------------------------
3·---------------------------------------------------------
SJ. 
3 . Choose three "+" sente'1.ces . Make them "O" (as impartial 
and objective as you can) . Ask yourself, "Could this 
sentence be written equally as well by persons supporting 
or opposing the point of view in the sentence?n 
1·---------------------------------------------------------
2·---------------------------------------------------------
3·---------------------------------------------------------
4. Choose three "-" sentences and make them "O" sentences . 
1·---------------------------------------------------------
2·---------------------------------------------------------
3·---------------------------------------------------------
Section 9 
Desired understanding: 
1 . Biased writing communicates both ideas and feelings . 
2. A writer's bias can be detected by identifying the 
connotation of the words he uses . 
To the Student : 
You're a pretty important person in this world: not 
only to your family and friends , but to a lot of other 
people too . More often than not, you don't know who these 
other people are , but they're interested in you just the 
same . How many times in the last day or two , for example , 
have you been asked to buy or believe? Think of the time 
and money these people spend on television, radio , 
magazines and newspapers, just to reach you. To them, your 
decisions are important . 
The decisions you make should be all the more 
important to you. Will they be good ones? 
How good they are depends a great deal upon how you 
go about making up your mind . Will you depend upon your 
feelings? Or will you base your decisions on the facts , 
and then make a cool , impartial judgment? 
Before you can make this latter type of decision, 
you must be able to separate the fact or idea from the 
emotion or feeling which so much language contains . Then , 
after you have sorted the facts from the emotions , you 
can proceed on the facts alone . 
The exercises which follow will give you practice in 
sorting out ideas from emotional language. You have 
learned the difference between denotation and connotation; 
now see if you can put this knowledge to work. 
Your job is to identify the ''charged" or emotional 
words in each selection, then to "translate" the account 
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into factual, unemotional language. Here's the way it works: 
"Atlantic keeps your car on the go ," becomes 
"Atlantic will make your car run". 
"'They'll never convict an innocent man,' snickered 
the killer before the trial," becomes: 
"'They'll never convict an innocent man,tt said the 
defendant before the trial . n 
Your version should be a factual report which shows no 
bias , either toward or against your subject. Warning: 
When stripped of emotional language, some statements 
will have very little content remaining . If none remains, 
write instead: 11No facts here . " 
1 . Hitler's henchman , Adolph Eichmann, who butchered 
millions of Jews, sneaked off to Argentina. 
2. Butter is the .spread with the sunrise-on-the-farm 
flavor . 
3. Caught in the act, the Cubans tried to weasel out of 
the situation by a series of phony announcements. 
4. Castro's frantic pleas have brainwashed the peasantry. 
5. New tax to gouge VIOrking man1 
6 . Kennedy must be sick and tired of being badgered by 
ridiculous and repetitious questions about his relig ious 
affiliations . 
7 . The Kremlin stooge who is delivering these diatribe s 
against Nixon was the Reds ' spy chief during World War II . 
a. The fashion houses of Paris know no smarter styling 
than that found in tl:e new In-Sink-Erator Gold Coast 
Garbage Disposer. 
9 . The typical Castro peasant, after a seemingly endless 
day of slaving for starvation wages, still stumbles home 
to his heatless , lightless hovel . ' 
ss 
10. The Senate this week chewed over the new l abor law, 
kicked around the Forei~. Aid Bill, and finally pigeon-
holed all business until after the holiday. 
11. Burncoat Park, a little gem of a spot with a bridge 
and quiet pool, will be virtually wiped out by a six-lane 
concrete superhighway. 
1 2. All over this distressful world, men of good will--
of all colors and nations--feel f or Old Abe a reverence, 
trust and affection that they reserve for t heir truest 
friends . 
13. Sad-eyed and forlorn, the of ficial shuffled into the 
cafeteria. Clutching his tray , he wandered to a table 
near the wall and slumped into a vacant chair. 
14. Warner fired back a reply , stoutly asserting t hat we 
should never relinquish lands so many American sons and 
husbands had sacrificed t hemselves to save. 
15. Don't believe the propaganda that Harris collaborated 
with the Democrats during the last campaign. 
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Section 10 
Desired understanding : Bias in writing may be detected by 
identifying the connotation , or emotional slant , of words . 
To the student : Below are more examples of writing which 
communicate ideas to you, the reader. Some , however , 
besides giving facts, contain built- in atbitudes , or ~~ 
for or against the subject. 
Decide whether the account is neutral , or biased for 
or against the subject. Then decide what words , if any, 
reveal the bias of t he writer . After each item, write: 
1 . A statement which describes the bias or attitude 
the writer wants you t o feel toward his subject. 
(Or write 11No bias . ") 
2. The words which reveal . his bias . 
For example : 
"Before DeGaulle, the bickering between splinter 
parties had reduced politics in France to chaos and France 
herself to a third- rate power. She needed a strong man. 
It r emains to be seen whether the dictator she has 
acquired can keep his promises . " 
a . ) The writer is probably biased against DeGaulle . 
b . ) "dictatorn 
1 . While Moscow-manipulated Castro has been squawking about 
American intervention, the organized attempts by the Castro 
regime to interfere in u.s. domestic issues have gone 
without publicity. 
Subject : Castro . Bias? 
---------------------------------------
Words which reveal bias? 
--------------------------------------
' '8 .. ) 
2. President Kennedy has , in this one speech, made it clear 
to Russia that the United States is not afraid and we shall 
from now on make a stand against Soviet imperialism. If 
such a stand has to be made in Cuba, it will be made there. 
Subject : President Kennedy. Bias? ________________________ __ 
Words which reveal bias? 
--------------------------------------
3. The anti-vivisectionists are rather loosely organized 
into local societies, but they are vocal and active . 
Seve~al years ago , for instance, they sought repeal of a 
municipal ordinance in Baltimore which made available to 
research laboratories the stray animals about to be gassed 
in the city pound. 
Subject : Anti-vivisectionists . Bias? _____________________ _ 
Words which reveal bias? 
--------------------------------------
4 . We have now coramitted ourselves on the problem of Laos . 
Our very wise forefathers did exactly the opposite and got 
as far away as possible from entangling alliances . Because 
of this wisdom we became the greatest nation on earth and 
a beacon of hope for the whole world. 
Subject : Responsibilities of u.s. in Laos . Bias? 
-------
Words which reveal bias? ____________________________________ __ 
5 . One result of the crushing defeat of the exiled patriots' 
beachhead in Cuba was bound to be an awakening or those 
Latin American nations , who apparently did not recognize the 
threat toward themselves of Castro 's Communist regime . 
Subject : Castro 's government . Bias? 
~----------------------
Words which reveal bias? 
--------------------------------------
6. Senator Kerauver isn't talking about it in advance, 
but his real aim in the antitrust hearings opening today 
is to show that the big shots who ran the electrical 
companies were fully cognizant of the fact that their vice 
presidents were violating the law . 
Subject: Heads or companies . Bias? ________________________ _ 
Words which reveal bias? __________________________________ ___ 
7. To assure its growing affluence , Myers constantly 
urges supporters to make bequests to his Humane Society 
of the u. s. : an elderly lady in Boulder, Colo . , recently 
obliged with $135, 000. To keep members interested, and to 
keep cash flowing into the till, Uyers uses his finely 
honed sense of press- agentry. He once protested to r.Irs . 
Richard Nixon that he:> cat was having too many kittensl 
Such antics assure HSUS a golden harvest of publicity. 
Subject: Myers . Bias? 
---------------------------------------
Words which reveal bias? 
-------------------------------------
8 . One or Jimmie Hoffa ' s lieutenants flew all the way to 
Hawaii to tell a left- wing longshoremen's convention that 
most leaders of the AFL- CIO were ttwhiskey- drinking , poker-
playingu do- nothings . That lieutenant- -one of Hoffa's 
"intellectual" aides--was applauded and rewarded: The 
Pacific Longshoremen's parley passed a whistling and 
stomping resolution praising Hoffa and t~e Terumsters . 
Subject: Jimmie Hoffa. Bias? 
-------------------------------
Words which reveal bias? 
-------------------------------------
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9 . Has the British lion once again got the American eagle 
by its tail feathers? 
Evidence is mounting that President Kennedy is up 
against a cabal of pro-Britishers in key positions in t he 
State Dept. urging we follow the foreign policies in the 
Far East of Ten Downing Street. 
Prime Minister Macl.Iillan in his recent talks with 
President Kennedy tried his best to sell the following 
bill of goods: That the u.s . become resigned to the 
admission of Communist China into the UN. 
Subject: British policy. Bias? __________________________ _ 
Words which reveal bias? 
-------------------------------------
10. Already plagued by crises in Cuba and Laos, President 
Kennedy was hit with a third revolt last night when 3000 
students at Harvard, of which he is an overseer, rioted in 
Cambridge . The students ran rampant for an hour and a half 
with Harvard Square as the base of operations . 
Subject: Students . Bias? 
-----------------------------------
Words which reveal bias? 
-------------------------------------
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Chapter IV 
Suggestions for Further Study 
Suggestions for Further Study 
1 . Construction of practice materials which use the study 
of connotation to develop a deeper understanding and 
appreciation of poetry 
2. Construction of practice materials which use the 
study of context to develop the ability to recognize in 
writing : 
a . bias 
b e humor 
c . irony 
3 . Construction of testing materials to measure skills in 
detecting bias in writing 
4 . Use and evaluation of the present Workbook and Test 
in the classroom 
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m TO TEST 
1 . B 14. B 
2 . A 15. A 
3 . A 16. B 
4. A 17. c 
5 . c 18. B 
6. A 19 . c 
7 . c 20. A 
a. c 21 . c 
9 . D 22. c 
10. c 23. B 
11. c 24. A 
12. c 25 . A 
13. c 
Key to Exercises : Suggested Responses 
(To the Teacher: If you choose to have students not write 
in the Workbook itself, the folloTiing key may suggest a 
format for answer sheets and work sheets . ) 
Section 1 
1 . Communist Russia; the Soviet Union 
2. Chevrolet automobiles 
3 . dollar sign 
4 . chemical notation for water 
5 . division sign 
6. abbreviation for et cetera; ''and so forth" 
7. musical note; eighth note 
a. colorless, tasteless liquid; used for drinking, 
\7ashing, etc . 
9 . person who conducts classes in school 
10. (pupil's ovm name) 
11. ~ 
12. A 
13. <fT 
14. "bird" 
15. (teacher's name) 
1 . 1, 3 
2. 5 , 7 
3 . 2, 4, a, 9, 10 
4. All itemn stand for something; they are all syrabols 
5 . • ••• that it stands for something 
Section 2 
Preferred terms: 
1 . shoe repairman 
2 . mortician 
3 . custodian 
4 . sales representative 
5 . realtor 
6. demolition engineer 
7 . chiropodist 
a. route salesman 
Possible conclusion : Although each pair of terms 
comprises two names for the same occupation , the 
preferred word usually carries a feeling of more 
dignity or importance . 
Two words may be alike in that they refer to or 
stand for the same thing or idea. 
The same tuo words may be different in that they 
contain different feeli s or attitudes 
same person, 
refer to . 
Section 3 
1 . They all carry messages; make statements . 
2. No . 5 
3 . none 
4. {1) Twenty divided by four equals five . 
( 2 ) "A" squared is equal to "B" squared plus 11C 11 
squared. {Or , "In a triangle containing a 
right angle , the square of the hypotenuse 
is equal to the sum of the squares of the 
other two sides . ") 
{3) One molecule of ammonia and one molecule of 
water combine to yield one molecule of 
ammonium hydroxide . 
(4) In 1950, twelve percent of the population in 
the United States was unemployed; in 1960, 
six percent were unemployed . 
5 . Understandable to more people . 
6 . Shorter, more efficient, if symbols are understood. 
7 . (1) yes 
( 2) no 
(3) yes 
(4) yes 
(5) yes 
(6) yes 
(7) no (note word "only't) 
Section 4 
1 . 
2. southerners 
3 . American home 
4 . 
5 . motherhood 
6 . reactionary 
7 . communistic 
8 . 
9 . scientific 
lO. Authorities 
11. Africans 
12. 
13. free enterprise 
14 • welfare state 
15. 
16. economics 
17. 
18• Medical science 
19 . value 
20. 
Section 5 
1 . + 
2. -
3 . 
-
4 . 
-
s. + 
6. + 
7 . 
-
8 . + or 
-
9 . + 
10. + 
11. + 
12. -
13. 0 
14. -
15 . -
1 . veteran 
2. orator 
3 . police officer 
4 . Negro 
5. requested 
6. mentally disturbed 
7 . frank 
a. liquidated 
9 . antiques 
10. "borrow" 
Section 6 Section 7 
1 . rural 1 . 
-
brute force 
2 . wi thdra.wal 2 . - ranted 
3 . secluded 3 . + irresponsibility 
4 . firm 4. - whimpered 
5 . emigrated 5 . - divorce 
6 . transaction 6. + reform 
7 . crowd 7. 
-
dictator , colonial 
8 . confusion 8 . + deficit 
9 . edited 9 . - gambling 
10. stout 10. + equality 
11. - barbarous 
11 . henchmen 
12. 
-
whipped up 
1 2. surrender 
13. + help themselves; 
13. lair better society 
14. appeasement 14. 
-
hibernation 
15. reeking 15. + strenuous 
16. fanatic 
17. snooping 
18. ransacking 
19 . conceited 
20. purged 
Section 8 
(No two responses will be the same . ) 
Section 9 
Suggested versions : 
1 . Hitler's aide , Adolph Eichmann, who was responsible 
for the death of millions of Jews , went to Argentina. 
2. Butter is a spread which has a flavor . 
3. When discovered, the Cubans tried to avoid involving 
themselves in the situation by making a series of 
announcements of doubtful validity. 
4 . Castro ' s appeals have brought the farm workers over 
to his point of view. 
5. This new tax will be paid , at least in part , by 
working men in lower income brackets . 
6. Kennedy must be irritated by questions about his 
religion. 
7. The Russian who is attacking Nixon was head of 
the Soviet Union's espionage system during World War 
II . 
B. The style of this garbage disposal unit equals or 
surpasses any styles that Paris can offer. 
9 . A Cuban farmer works a long, hard , day for low 
wages , and then returns to a home without heat or 
electricity. 
10. The Senate this week considered the new labor law 
and the Foreign Aid Bill before it adjourned for the 
holiday. 
11. The new highway will run through Burncoat Park. 
12. Many people all over the world like Abraham 
Lincoln. 
13. The man entered the cafeteria. With tray in hand, 
he went to a table near the wall and sat down. 
14. Warner answered , stating that we should not give 
up territory we had protected during the war . 
15. Don't believe that Harris worked with the Democrats 
during the last campaign. 
Section 10 
1 . Against Castro 
Moscow- manipulated, squawking , regime 
2. In favor of Kennedy 
against •••• imperialism 
3 . No bias 
4 . Against u.s. policy 
wise forefathers , entangling , wisdom, beacon of 
hope 
5. Against Castro's government 
patriots' , Communist, regime 
6. Against heads of companies 
big shots 
7. Against Myers 
affluence, obliged, cash, till , press- agentry, 
golden harvest, publicity 
s. Against Jimmie Hoffa 
all the way, "intellectual" 
9 . Against British policy 
cabal , pro- Britishers , sell •••• bill of goods 
10. Against students 
revolt, rioted, ran rampant 
